Oracy and Vocabulary
Framework

Reviewed and refined using Strong Start Ofsted Research, Voice 21, Inspire
Partnership,




Approach

At SNI we use a Word Aware approach for teaching vocabulary.

Select - carefully choose vocabulary from the curriculum

Teach - use a range of strategies to teach the new word including phonology — clap
the syllables, initial sound, repeat to a partner, MTYT symbols — link it

to a visual representation

semantics — discuss the definition and break down the word into its
root sentence — put the word into a sentence action — act it out or use

gestures

learning environment — put the word and / or symbol into provision for the

children to use

real objects — where appropriate to demonstrate the meaning of a word

Activate — children need multiple opportunities to experience the word

Review —recall and retrieval is an essential part of vocabulary instruction

How do we select the right words to teach?

ATier 1

These are words used in everyday speech and are typically
learnt through conversation. These words don’t often require
direct instruction as they are used at home, at school and with
peers.

Tier 2

These are common words which occur across contexts. These
words are used by mature language users and are more
common in writing than everyday speech. They are words which
make the most difference to the children’s understanding of
text.

Tier 3

These are low frequency words, limited to specific contexts e.g.
topic related words or scientific terms. They are best learnt in
the context of topics.




Approach

How do we teach the words we have selected?
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How do we activate the words we have taught?

Agree or
not?

Which is
the right
sentence?

When
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say?
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Approach

Vocabulary
displayed in the Words are sent
classroom in home on weekly
meaningful journals
contexts
Planned
vocabulary is
targeted and
linked in
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Resources

EYFS: LANGUAGE OF LEARNING

A HANDBOOK TO PROVOKE, PROVIDE AND EVALUATE
LANGUAGE DEVELOPMENT

BY ALEX BEDFORD AND JULIE SHERRINGTON
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VOCABULARY IN ACTION

Classroom strategies for vocabulary and language
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Bespoke Definitions

through in everyday
rather than dictionary definitions:

PREPARING FOR LITERACY
Improving communication, language
and literacy in the early years
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Purposeful Variation

Provide several contexts in which the word can be Used purposefully or for
altenative meanings.

Immediate Interaction
Buiid opportunities for pupis 10 interact with word meanings right away

.9, pair two target words, to support mteraction with words in novel
contexts: ‘can spiendour ever be unpleasant 1o look at?

Deep Processing

Develop activities that require students to process the meanings of
words in deep and thoughtful ways e.g. getting pupils 1o think hard about
meanings, by identifying and expiaining appropriate word usage.

Active Interest

Pravide examples, situations and questions that are interesting and
create discussion.

Repetition, Repetition, Repetition

Provide many encounters with target words, including through various
‘contexts and retrieval actiities.
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New Vocabulary in EYFS
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Oracy in Nursery

By the end of nursery children will be able to:

. Speak so that others can hear them

. Hold a conversation by listening to a partner, taking turns to talk and sharing
ideas

. Use talk to pretend, predict, recall and retell a simple event

. Use a variety of tenses, use language relevant to them and link thoughts using
“and” and “because”

. Demonstrate an understanding of who, what, where, when and why
qguestions.

Sentence Stems:
Language of debate Language of deduction
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Oracy in Reception

By the end of reception children will be able to:

. Use talk to organise and clarify thinking

. Be able to express themselves effectively showing an awareness of the
listener’s needs

. Listen and respond to what is heard with relevant comments and questions

. Explain how and why using varied and appropriate vocabulary

. Be able to explore character through gestures, tone and language to recreate
arole.

Sentence Stems:
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Oracy in Year One

By the end of year one children will be able to:
Develop ideas and feelings through sustained speaking turns
Organise talk to help the listener
Adapt language and non verbal features to suit content and audience
Respond to the speakers main ideas, developing them through generally
relevant comments and suggestions

Show understanding of characters or situations by adapting speech, gesture

and movement
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Oracy in Year Two

By the end of year two children will be able to:

Express feelings and ideas when speaking about matters of immediate interest
Talk in ways that are audible and intelligible to familiar others to show some
awareness of the listener by making changes to language and non-verbal
features

Understand and engage with the speaker demonstrating active listening by
building on or challenging other’s viewpoints

Engage with others through taking turns in pairs and small groups

Recognise and attempt to take on different speaking roles and responsibilities in

pairs or small groups

Sentence Stems:
Language of hypothesis Language of summarising Language for debate
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